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ABSTRACT 
This research aims at knowing whether or not contextual teaching and learning 
can improve the ability in simple past tense at the grade VIII students or not. The 
writer applied a quasi-experimental research design which involved 
experimental class and control class. The samples were students of class VIII 
WS Rendra as the experimental class and classVIII Chairil Anwar as the control 
class. They were selected by using a clusterrandom sampling technique. In 
collecting the data, the writer administered pretest and posttest to both classes. 
The results of the data analysis indicate that there is a significant difference 
between the pretest and posttest scores. The pretest mean score of the 
experimental class is 62.24 while the control class is 61.15. For the posttest, the 
mean score of the experimental class is 90.19 and the control class is 80.64. By 
applying 58 degree of freedom (df) and 0.05 level of significance, it indicates 
that the t-counted (2.45) is higher than the t-table (1.67). It means that the 
hypothesis of this research is accepted. Thus, contextual teaching and learning 
can be applied to improve the students’ ability in simple past tens  
Key Terms: Improving; Ability; Simple Past Tense; Contextual Teaching and 
Learning 
Penelitian ini bertujuan untuk mengetahui apakah pengajaran dan 
pembelajaran kontekstual dapat memperbaiki kemampuan siswa kelas delapan 
dalam waktu lampau sederhana atau tidak. Penulis menerapkan metode 
penelitian eksperimen semu yang melibatkan kelas eksperimen dan kelas 
kontrol. Sampel penelitian ini adalah siswa kelas VIII WS Rendra sebagai 
kelas eksperimen dan kelas VIII Chairil Anwar sebagai kelas kontrol. 
Keduanya dipilih dengan menggunakan teknik sampel kelompok acak. Dalam  
mengumpulkan data, penulis memberikan prates dan pasca tes untuk kedua 
kelas itu. Hasil analisis data mengindikasikan bahwa ada perbedaan signifikan 
antara nilai pratesdan pascates. Nilai rata-rata prates kelaseksperimenadalah 
62,24sementaranilaikelaskontroladalah 61,15. Untukpascates, nilai rata-rata 
kelaseksperimenadalah 90,19dannilaikelaskontroladalah 80,64. 
Denganmenggunakanderajatkebenaran (dk) 58 dantarafsignifikasi 0,05, 
halitumenunjukkanbahwanilaihitung t (2,45) lebihtinggidaripadanilaitabel t 
(1,67).Ituberartihipotesispenelitianditerima.Jadi, 
pengajarandanpembelajarankontekstualdapatditerapkanuntukmemperbaikikem
ampuan siswa dalam waktulampausederhana. 
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INTRODUCTION 
Based on the recent curriculum in junior high schools in Indonesia, named Kurikulum 
2013, the grade VIII students are expected to be able to construct oral and written text to 
explain and ask about events in the past time by paying attention to the correct social 
function, text structure, and language components based on the context. Just the opposite, 
most students especially in junior high schools have not been able to use simple past tense 
tense. Based on the writer’s preliminary observation and the result of her interview with the 
English teacher, these cases also faced by the students at SMPNegeri Model 
TerpaduMadaniPalu. The grade VIII students at SMP Negeri Model TerpaduMadaniPalu 
are still lack in mastering the use of verb forms in simple past tense, in understanding the 
rule of simple past tense, and in constructing sentences in simple past tense.  
After knowing the students’ problem, the writer tries to overcome the problems by 
using contextual teaching and learning. The writer chooses this method because when she 
was in the first semester she had been taught about that tense by using this method. It 
happened because the lecturer tried to bring contextual phenomena to construct sentences in 
simple past tense so the students could imagine the phenomena that they had. It is in line 
withTambelu (2013:27) who explains, “In contextual learning students really learn from the 
beginning of knowledge, experiencing, and the context of their daily lives are linked to the 
concept of subjects studied in the class, and then it is possible to implement in their daily 
lives.”Thus,contextual teaching and learning gives meaningful learning because it relates 
the material to students’ real life. 
Simple past tense is one of the tenses that students learn when learning English 
especially grammar or structure. Simple past tense is defined as time signal for things 
happened in past time. According to Puspika and Narius (2014:49), “Simple past tense 
indicates a past action that occurred at a definite time in the past, whether that time is stated 
or not.” From the experts’ definition, the writer can says that simple past tense is an action 
used to express situations, activities, or events at some points prior to the moment of 
speaking, whether or not the time signal is stated. 
Verb is a word or phrase that describes an action, condition, or experience. It is in line 
with the idea, Ebibi, Nnaji, and Ebibi (2014:1) define, “a verb is a word used to express 
action or condition (a state of being) or existence.”Verb can be categorized into three kinds. 
It is as suggested by Ebibi, et al. (2014) that there are three kinds of English verbs, namely 
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marginal, auxiliary, and lexical verbs. In this research, the writer will only discuss about 
auxiliary and lexical verbs. 
Auxiliary verbs are verbs which function as helping verb as proposed by Leech and 
Svartvik (2003:187) that: 
Auxiliary verbs are, as their name suggests, ‘helping verbs’. They do not make up a 
verb phrase on their own, but must usually be accompanied by a following main verb. 
Auxiliary verbs are a small class of words, made up of primary auxiliaries like be and 
modal auxiliaries like can. Auxiliary verbs are structurally necessary for certain 
constructions (especially negative and question clauses). 
The statement above showes that auxiliaries especially to do and to have are helping verbs 
which cannot occur alone without main verb. 
After knowing the functions, it is also important to know the types of auxiliary verbs. 
Ebibi, et al. (2014) state that auxiliary verbs are grouped into two major classes 
namelymodal and primary auxiliary verb. Modal auxiliary verbs are can/could, may/might, 
must, will/would, shall/should, etc. and primary auxiliaryverbs are do, have, and be. 
In English, auxiliary be is used in perfect aspect, progressive aspect, present tense, 
and past tense. In past tense, auxiliary be can be divided into was and were. Be can be both 
as an auxiliary verb and main verb. Auxiliary be has two functions. First, it can be as 
auxiliary verb if it is followed by verb –ing. Ebibi, et al. (2014) give example, James was 
reading an English book. Then, they explain that was is an auxiliary verb while reading is 
the main verb. From the example and explanation, the writer assumes that be is a helping 
verb (or auxiliary verb) when it ‘helps’ other verbs or when it appears with a main verb. 
Second, auxiliary be can be as a full verb when it is used in nominal sentence. Kardimin 
(2012) defines nominal sentence as sentence which its predicate is not a verb but a noun, 
adjective, and adverb. Thus, the use of primary auxiliary be verbs in simple past tense can 
be divided into three forms of sentences, namely affirmative, negative, and interrogative. 
In teaching simple past tense through contextual teaching and learning, the writer 
adapted the ways from Sa’ud (2011). At the beginning, firstly, the teacher tries to make a 
meaningful learning by connecting students’ prior knowledge to the learning material. 
Secondly, the teacher presents the material about simple past tense and presents a picture. It 
is used to challenge the students to analyze with their own ideas and allow them to deliver 
their own ideas. Thirdly, the teacher divides the students into some groups based on their 
total numbers. Fourthly, the teacher gives a paragraph using simple past tense to each 
group. 
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In the main activity, firstly, the teacher asks the students to identify and discuss the 
verbs and sentences in simple past tense from the paragraph with their group members. 
Secondly, the teacher asks each student in the group to construct a simple past tense 
sentence based on their own experience, and presents it in a small game. The teacher may 
also ask each group to construct a dialogue and present it in front of the class. Thirdly, the 
teacher and students give feedback towards their performance. Then, teacher allows the 
students to ask anything about the material which is being discussed. It can give them more 
understanding towards the material.  
In closing, firstly the teacher evaluates the students. It is necessary to check their 
comprehension of simple past tense. The last, teacher do the reflection. Teacher engages the 
students in searching the information that can be applied in solving the problem in their own 
life. By doing so, the learning process will give many benefits to them in their real life and 
consequently solve the problem statement of the research; can the grade VIII students at 
SMP Negeri Model TerpaduMadaniPalu ability in simple past tense be improved through 
contextual teaching and learning? 
METHOD  
Quasi experimental research design was implemented in this research. It used 
nonequivalent control group design. This design used two classes. One of them was 
assigned as the experimental class and the other one as the control class. The following 
research design is illustrated as proposed by Sugiyono (2014:79): 
Experimental group: 
Control group: 
Where: 
O1O3 = pretest 
X =  treatment 
O2O4 =  posttest  
In this research, both experimental and control class were administered a pretest and a 
posttest. The experimental class underwent a treatment condition, while the control class, 
received a conventional teaching method. At the end of this research, the achievement 
between both classes was comparedby seeing the result of pretest and posttest. 
The population of this research was grade VIII students at SMPNegeri Model 
TerpaduMadaniPalu consisting of 119 students. The samples were the grade VIII students 
of WS Rendraas the experimental class and the grade VIII students of Chairil Anwaras the 
control class. In relation to the topic of this research, the dependent variable is the ability of 
𝐎𝟏 𝐗   𝐎𝟐
𝐎𝟑            𝐎𝟒
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the students in simple past tense. Meanwhile, the independent variable is the use of 
contextual teaching and learning. 
In collecting the data, the writer only focused on an instrument to collect quantitative 
data. The instrument of this research was tests which consisted of pretest and posttest. Both 
pretest and posttest cover multiple choice (10 items), completion (14 items), sentence 
transformation 1 for negative and yes/no question sentence (5 items, each items consist of 
two parts), and sentence transformation 2 for wh-question sentence (6 items). The students 
get one point per each correct answer for multiple choice and completion, five points per 
each correct answer of the item for sentence transformation 1, and five points for each 
correct answer for sentence transformation 2. These tests had the same form which means 
the instructions were alike but the questions were different. The students in experimental 
and control class received pretest and posttest. Pretest was done in order to know the basic 
knowledge of the students in using simple past tensebefore they got the treatment. To find 
out the score of students and measuring students’ improvement in using simple past tense 
after conducting the treatment were the purposes of conducting posttest. The treatment was 
conducted in eight meetings exclude pretest and posttest. Each meeting took about 40 
minutes. 
Furthermore, the writer analyzed the data by using statistical analysis. It was used to 
analyze the result test instruments of pretest and posttest. The writer computed the 
individual score by using formula recommended by Arikunto (2006:276). Subsequently, she 
computed the students' mean score by using formula stated byAry, Jacobs, and 
Sorensen(2010:108-109). Then, she analyzed the value of deviation in order to get the value 
of standard error by using the formula stated by Ary, et al. (2010:115). The writercomputed 
the mean score deviation by using formula which is proposed by Arikunto (2006:313). The 
writer analyzedthe sum of squares deviation total by using the formula stated by Arikunto 
(2006:312). The writer used t-test to prove whether the treatment was effective or not after 
getting the square deviation. She used the formula proposed by Arikunto (2006:311). 
FINDINGS 
The first instrument used by the writer for gathering the data is pretest. It is used to 
know the students’ initial ability in simple past tense before conducting the treatment. The 
pretest was given to the experimental class and control class.The results are completely 
shown in the following table: 
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Table 1 
Individual Score on Pretestof Experimental and Control Class 
No. Initial of Experimental Class Standard Score Initial of Control Class Standard Score 
1 AA 86.54 ABFD 64.42 
2 AB 52.88 AD 97.12 
3 AH 59.62 AR 31.73 
4 AM 79.81 BAK 67.31 
5 ARA 69.23 CAS 90.38 
6 AZP 73.08 CJ 57.69 
7 BA 77.88 CTK 37.50 
8 BH 45.19 DISM 68.27 
9 BS 65.38 DS 59.62 
10 DNM 81.73 F 59.62 
11 DPP 82.69 FDP 64.42 
12 FYP 31.73 FHM 65.38 
13 FZA 63.46 GT 29.81 
14 HA 61.54 IYS 67.31 
15 HNH 58.65 JSD 55.77 
16 JF 40.38 MJN 60.58 
17 K 56.73 MKR 67.31 
18 MAA 74.04 MM 65.38 
19 MAF 73.08 MR 62.50 
20 MF 74.04 MV 55.77 
21 MFIW 57.69 NA 73.08 
22 MFM 51.92 NAN 36.54 
23 MLD 80.77 RAM 33.65 
24 MZ 57.69 RD 66.35 
25 NAA 39.42 SAR 58.65 
26 NH 84.62 SIKN 87.50 
27 SAR 39.42 SKA 62.50 
28 SFR 57.69 SMQ 65.38 
29 SMAS 42.31 VDA 49.04 
30 SR  48.08 VMAS  74.04 
Total Score  1867.31    1834.62 
Mean Score  62.24    61.15 
 
Based on the table, it can be seen that the highest score of experimental classis 86.54 
and the lowest score is 31.73, while the highest score of control group is 97.12 and the 
lowest one is 29.81. The writer then summed up all of the students’ standard score. The 
total score on pretest of experimental class is 1867.31 and 1834.62 for the control class. 
After calculating the data, the writer found that the mean score of pretest ofexperimental 
class is 62.24 and the control class is 61.15. 
After knowing the result of pretest, the writer afterwards analyze the percentage of 
students’ error in simple past tense. It containsthe construction of negative and interrogative 
sentences and the use of regular and irregular verbs and to be. Those are the scope of this 
research. The following table is presented in order to show the error percentage of the 
negative and interrogative sentences and the use of regular and irregular verbs and to 
bedone by the students in experimental class and control class on the pretest: 
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Table 2 
Percentage of Students’ Errors in the Pretest Based on the Scope 
No. Scope 
Error Percentage 
Experimental 
Class 
Control 
Class 
1. Regular Verbs 58.81% 58.10% 
2. Irregular Verbs 68.10% 51.67% 
3. to be 59.58% 46.25% 
4. Wh-question Sentences 87.78% 93.33% 
5. Yes/No Question Sentences 76.67% 86% 
6. Negative Sentences 78% 82.67% 
 
The table provided above shows that the students of experimental and control class have 
difficulties in using regular, irregular, and to be verbs and constructing wh-question, yes/no 
question, and negative sentences in the test. 
The writer then analyzes the percentage of students’ error in pretest based on type of 
test. The type of test includes multiple choice, completion, sentence transformation for 
negative and yes/no question sentences (sentence transformation 1), and sentence 
transformation for wh-question sentences (sentence transformation 2). The error percentage 
of multiple choice, completion, sentence transformation 1, and sentence transformation 2 
done by the experimental class and control class is presented in the following table: 
Table 3 
Percentage of Students’ Errors in the Pretest Based on Type of Test 
No. Type of Test 
Error Percentage 
Experimental 
Class 
Control 
Class 
1. Multiple Choice 64.33% 50.33% 
2. Completion 52.62% 33.57% 
3. Sentence Transformation 1 29.67% 37.07% 
4. Sentence Transformation 2 35.44% 40.44% 
 
The table above shows that the students of experimental class and control class have 
difficulties in answering multiple choice, completion, sentence transformation 1, and 
sentence transformation 2 test. 
The writer administered posttest at the last meeting. It is to measure the effectiveness 
of contextual teaching and learning in improving students’ simple past tense ability.The 
writer used the same type of test as in the pretest but different question as well in order to 
find out whether there was any impact after the writer applied the treatment. The result of 
the posttest is presented on the following table. 
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Table4 
Individual Score on Posttestof Experimental and Control Class 
No. Initial of Experimental Class Standard Score Initial of Control Class Standard Score 
1 AA 100 ABFD 92.31 
2 AB 93.27 AD 100 
3 AH 94.23 AR 56.73 
4 AM 88.46 BAK 81.73 
5 ARA 85.58 CAS 98.08 
6 AZP 80.77 CJ 99.04 
7 BA 95.19 CTK 60.58 
8 BH 85.58 DISM 74.04 
9 BS 91.35 DS 94.23 
10 DNM 93.27 F 63.46 
11 DPP 100 FDP 88.46 
12 FYP 86.54 FHM 95.19 
13 FZA 94.23 GT 70.19 
14 HA 96.15 IYS 85.58 
15 HNH 92.31 JSD 73.08 
16 JF 89.42 MJN 75.96 
17 K 82.69 MKR 75.96 
18 MAA 95.19 MM 97.12 
19 MAF 98.08 MR 76.92 
20 MF 100 MV 58.65 
21 MFIW 64.42 NA 68.27 
22 MFM 83.65 NAN 62.50 
23 MLD 100 RAM 76.92 
24 MZ 69.23 RD 71.15 
25 NAA 88.46 SAR 89.42 
26 NH 100 SIKN 95.19 
27 SAR 81.73 SKA 83.65 
28 SFR 89.42 SMQ 95.19 
29 SMAS 94.23 VDA 66.35 
30 SR 92.31 VMAS 93.27 
Total Score 2705.77   2419.23 
Mean Score 90.19   80.64 
 
The table shows that the mean score on posttest of experimental class is 90.19 and 
80.64 for the control group. The highest score of experimental class is 100 and the lowest 
score is 64.42, while the highest score of control group is 100 and the lowest score is56.73. 
Further, the table also shows that the total standard score of experimental class is 2705.77 
and control class is 2419.23. 
Having known the result of posttest, the writer continues analyzing the students’ errors 
percentage in posttest based on the scope of this research. The resultsof the posttest analysis 
on the scope of this research indicate that both classes had different progress. The following 
table shows the error percentage of the negative and interrogative sentences and the use of 
regular and irregular verbs and to bedone by the students both in experimental and control 
classeson the posttest: 
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Table 5 
Percentage of Students’ Errors in the Posttest Based on the Scope 
No. Scope 
Error Percentage 
Experimental 
Class 
Control 
Class 
1. Regular Verbs 17.00% 29.33% 
2. Irregular Verbs 25.56% 44.67% 
3. to be 9.09% 27.58% 
4. Wh-question Sentences 13.33% 46.67% 
5. Yes/No Question Sentences 32.67% 41.33% 
6. Negative Sentences 33.33% 40.00% 
 
From the table above, the result of posttest in the experimental class shows an improvement. 
Afterwards, the writer analyzes the percentage of students’ errors in posttest based on 
the type of the test. The same as the pretest, the type of test in posttest also includes multiple 
choice, completion, sentence transformation 1, and sentence transformation 2. The 
following table shows the error percentage done by the experimental class and control class: 
Table 6 
Percentage of Students’ Errors in the Posttest Based on the Type of Test 
No. Type of Test 
Error Percentage 
Experimental 
Class 
Control 
Class 
1. Multiple Choice 21% 46% 
2. Completion 15% 32.38% 
3. Sentence Transformation 1 8.13% 9.67% 
4. Sentence Transformation 2 6.44% 20.56% 
 
Based on the table above, for the experimental class, the most difficult type of test is still 
multiple choice. 
After presenting the students’ individual score, mean score, and errors percentage 
based the scope of this research and type of test, then the writer computed the deviation and 
square deviation. Based on the calculation, in the experimental class, it was found that the 
total deviation scoreis 838.46 and the square deviation score is 29201.18 On the other hand, 
the total deviation score and the square deviation score of controlclass are 584.62 and 
16035.50 respectively. After getting the deviation of the pretest and posttest in each class, 
the writer calculated the mean deviation score of both experimental and control class.The 
mean deviation of the experimental classis 27.95 and the mean deviation of the control 
classis19.49.The writer then calculated the sum of square deviation score of the 
experimental and the control class.The sum of square deviation score of the experimental 
class is 5767.26 and the control classis4643.00.  
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In order to find out the significance between the experimental and control class, the 
writer then analyzed the data by using formula from Arikunto (2006). The result of the data 
analysis shows that the t-counted is2.45. By applying 0,05 level of significance with the 
degree of freedom (df) N1 + N2 – 2 = 30 + 30 – 2 = 58, the writer found that t-counted 
(2.45) ishigher than t-table (2.00). Thus,it means that the hypothesis is accepted. In other 
words, the application of contextual teaching and learning can improve the students’ ability 
in simple past tense. 
DISCUSSION 
The implementation of contextual teaching and learning is effective to improve the 
students’ ability in simple past tense. The ability of the students is improved in the use of 
regular, irregular, and to be verbs and the construction of wh-question, yes/no question, and 
negative sentences. The students are able to use regular and irregular verbs and to transform 
them into simple sentences. The students are also noticed to improve their ability in the use 
of to be. They are able to change to be from infinitive form to past form. They are also able 
to use to be in interrogative and negative sentences. These findings indicate that the 
implementation of contextual teaching and learning is effective to be applied in teaching 
simple past tense.  
 In line with the effectiveness of contextual teaching and learning, it is noted that this 
method are able to bring about; first, meaningful learning by connecting the material with 
students’ prior knowledge. It can be observed during the treatment by asking directly what 
was done by the students the day before. The question was“what did you do yesterday?” by 
stressing the word did and yesterday. Next, opportunities to respond the question were 
given to the students. Second was the presentation by using pictures. The presence of the 
pictures develops the students’ critical thinking and stimulates the students to respond in 
their own way. Third was the assignment of the students into groups. There were 5 groups 
where each group consists of 6 students. This assignment provides the students 
opportunities to work in team. Consequently, the students are more active due to the fact 
that they demonstrate what they have worked in their group.  
The writer found that the students have problems in simple past tense. Based on the 
scope of the research, the students get difficulties in using regular, irregular, and to be verbs 
and constructing wh-question, yes/no question, and negative sentences in the test. For the 
experimental and control class, wh-question sentences are considered as the most difficult 
scope. Based on the writer’s observation while checking the students’ work, wh-question 
sentences are considered as the most difficult scope because some students have not known 
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the rules in constructing the sentences. As an example, in the pretest, there is a sentence like 
this “I arrived last week”. The instruction of that sentence is that the students have to make 
it into wh-question sentence. Some students wrote “when did you arrived?”. They do not 
know that when there is did in simple past tense sentences, it means that the verb must be 
changed into infinitive form. Thus, it should be like this “when did you arrive?”.It is also 
proved by the results of the pretest in both experimental and control classes as can be seen 
in Table 1.  
The implementation of contextual teaching and learning has improved the students’ 
ability in using regular, irregular, and to be verbs and constructing wh-question, yes/no 
question, and negative sentences. It can be seen from the increase of the achievements on 
posttest of both classes in Table 4. However, successful students are found more in the 
experimental class. The increase in the number of the successful students in the 
experimental class indicates the effectiveness of the implementation of contextual teaching 
and learning. More importantly, considering the improvement of the students in both classes 
it is seen from the mean score of the students in the posttest (see Table 4). The difference in 
the mean score of both classes also proved that the implementation of contextual teaching 
and learning is effective. It means that the students in experimental class have better ability 
in simple past tense.  
The type of test used to measure the ability of the students in simple past tense indicates 
that particular test type seems difficult for the students. It is found out that multiple choice 
item is the most difficult type of test for both classes. Based on the writer’s observation 
while checking their works, multiple choice becomes the most difficult type of test because 
some of the students were failed to identify the correct verbs (regular, irregular, and to be) 
that should be chosen based on the adverb of time in simple past tense. While the easiest 
type of test for the experimental class is sentence transformation 2 and for the control class 
is sentence transformation 1 (see Table 6). It implies that the teaching of simple past tense 
is measured by using sentence transformation, completion, multiple-choice respectively. 
The improvement in the ability of the students in simple past tense after the 
implementation of contextual teaching and learning can also be proven from the reduction 
in the students’ error percentage of experimental class related to the scope of this research 
and the type of test. The writer firstly proves it based on the scope of this research. The 
scope of this research is focused on the use of regular, irregular, and to be verbs and the 
construction of wh-question, yes/no question, and negative sentences.The highest reduction 
of students’ error percentage is in the construction of wh-question sentences (74.45%) 
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followed by the use of to be (50.49%), the construction of negative sentences (44.67%), the 
construction of yes/no question sentences (44%), and the use of irregular verbs (42.54%) 
and the lowest error percentage of reduction is in the use of regular verbs (41.81%).  
Secondly, the writer proves it based on the type of test. The highest reduction of 
students’ error percentage is in multiple choice (43.33%). It is followed by completion 
(37.62%) and sentence transformation 2 (29%). The lowest error percentage of reduction is 
in sentence transformation 1 (21.54%). 
To make it clearer, the writer compares the reduction of students’ error percentage 
based on the scope of this research and the type of test in experimental class to the reduction 
of students’ error rate percentage based on the scope of this research and the type of test in 
control class. In the control class, based on the scope of this research, the reduction of wh-
question sentences is only 46.66%. In the use of to be, the reduction is only 18.67%. The 
construction of negative sentences is only reduced as much as 42.67%. The reduction of 
yes/no question sentences is only 44.67%. The use of irregular verbs only reduced as much 
as 7%. The last, the reduction of regular verbs is only 42.67%. 
Meanwhile, based on the type of test in control class, the reduction of multiple-choice 
is only 4.33%. In completion, the reduction is only 1.19%. Sentence transformation 2 only 
reduced as much as 19.88%. Lastly, sentence transformation 1 only reduced as much as 
27.4%. The reductions of students’ error percentage based on the scope of this research and 
the type of test in control class indicate that they do not decreased as much as the reductions 
of students’ error percentage based on the scope of this research and the type of test in the 
experimental class. 
Based on the findings, it is concluded that the students’ simple past tense ability in 
experimental class significantly improved rather than the students’ simple past tense ability 
in control class. It is proved from the reduction of students’ error percentages based on the 
scope of this research and the type of test. It is also supported by the result of t-test 
computation which shows that t-counted value (2.45) is higher than the t-table (1.67). It 
means that the implementation of contextual teaching and learning significantly improved 
the students’ ability in simple past tense (Azwar, 2005). Consequently, hypothesis of this 
research is accepted. In other word, the implementation of contextual teaching and learning 
is effective to improve the students’ ability in simple past tense. 
The writer then relates this finding to the previous studies. These studies were 
conducted by Kumala (2014) in the teaching of simple past tense and Faiz (2009) in the 
teaching of simple present tense. Those two studies have proven that contextual teaching 
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and learning can be applied to improve students’ ability both in simple past tense and 
simple present tense. This research has also proven that the implementation of contextual 
teaching and learning can improve the ability of students at SMP Negeri Model 
TerpaduMadaniPalu in using simple past tense. The findings supported the theory 
indicating that Contextual Teaching and Learning is an effective method for teaching and 
learning process. 
CONCLUSION AND SUGGESTION 
The grade VIII students’ ability in simple past tense can be improved through 
contextual teaching and learning. Through ten meetings, the students show improvement of 
their ability in simple past tense. The differences between the mean score of posttest in 
experimental group and in control group are90.19and 80.64 respectively. Further, to 
strengthen, the t-counted (2.45) is higher than the t-table(1.67) which means there is a 
significant improvement of the students’ achievement. Thus, the hypothesis of this research 
is undoubtedly accepted. 
The English teachers should apply contextual teaching and learningin teaching simple 
past tense in order to improve students' simple past tense ability.The application of 
contextual teaching and learningis one of the alternatives in teaching simple past tense. It is 
extremely interesting and challenging because the students have to connect the materials 
that they are learning to the real condition in their life. 
Moreover, for the students, they need to realize that learning is two way process, not 
only teacher-centered. It means that they also play a significant role in achieving their 
success in study. Thus, they should actively involve in that process. The writer also suggest 
that if the students learn anything, especially simple past tense, they should try to make the 
learning process meaningful for themselves, so that they can comprehend the subject easily. 
Finally, the further researchers or writers who will do similar research in the future 
should explore more about contextual teaching and learning in teaching simple past tense. 
Also, they should find another effective method, strategy, or technique in teaching simple 
past tense. It is used to give new experience to the students in learning simple past tense and 
to strengthen their knowledge about simple past tense itself. Besides, this scientific paper 
can also be used as their reference when they want to conduct a similar study. 
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